PREFACE

...people who know a language are referred to as «speakers» of that language, as if speaking included all other kinds of knowing; and many if not most foreign language learn​ers are primarily interested in learning to speak.

Penny Ur

Speaking is a vital component of human life. Nowadays everybody cognises that speaking can work human lives and even the cosmos his​tory greatly. They state the word can kill or salve. People with excel​lent speaking skills can conduct the society and create an environment which develops humans and do the futurity for our cosmos. Thus, speak​ing can be seriously learnt from the very young age.

The single most important reason for teaching speaking is to deve​lop oral fluency, that is, the ability to express oneself intelligibly, rea​sonably accurately and without undue hesitation. All the activities are aimed at teaching the students to be ready to pass (the Independent Testing. To meet this objective learners will have to be brought from the stage where they merely imitate a model or respond to cues to the point where they can use the language to express their own ideas and feelings (processes that must to a large extent be in simultaneous ope​ration).

DEVELOPING SPEAKING ACTIVITIES

Traditional classroom speaking practice often takes the form of drills in which one person asks a question and another gives an answer. The question and the answer are structured and predictable, and often there is only one correct, predetermined answer. The purpose of asking and answering the question is to demonstrate the ability to ask and answer the question.

In contrast, the purpose of real communication is to accomplish a task, such as conveying a telephone message, obtaining information, or expressing an opinion. In real communication, participants must manage uncertainty about what the other person will say. Authentic communication involves an information gap; each participant has in​formation that the other does not have. In addition, to achieve their purpose, participants may have to clarify their meaning or ask for con​firmation of their own understanding.

To create classroom speaking activities that will develop communicative competence, instructors need to incorporate a purpose and an information gap and allow for multiple forms of expression.

However, quantity alone will not necessarily produce competent speakers. Instructors need to combine structured output activities, which allow for error correction and increased accuracy, with communicative output activities that give students opportunities to practice language use more freely.
TEACHING SPEAKING

Many language learners regard speaking ability as the measure of knowing a language. These learners define fluency as the ability to converse with others, much more than the ability to read, write, or comprehend oral language. They regard speaking as the most important skill they can acquire, and they assess their progress in terms of their accomplishments in spoken communication.

Language learners need to recognize that speaking involves three areas of knowledge:
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In the communicative model of language teaching, instructors help their students develop this body of knowledge by providing authentic practice that prepares students for real-life communication situations. They help their students develop the ability to produce grammat​ically correct, logically connected sentences that are appropriate to specific contexts, and to do so using acceptable (that is, comprehensible) pronunciation.

Generally speaking there are three major principles (guiding rules) of teaching to speak.

Teaching to speak is done through:

· motivated speaking for meaning; 

· speaking for information;

· speaking for interaction (Littlewood, W. 1981. Communicative Language Teaching: an Introduction. CUP).

OVERCOMING CLASSROOM PROBLEMS

These are some tips for teachers with large classes of students who have encountered some of the following or similar problems during speaking activities in their classroom.

· Students won't talk or say anything

· When students work in pairs or groups they just end up chatting in their own language 

· When all the students speak together it gets too noisy and out of hand and I lose control of the classroom

Why should we teach speaking skill in the classroom?

Motivation

Many students equate being able to speak a language as knowing the language and there​fore view learning the language as learning how to speak the language, or as Nunan (1991) wrote, «success is measured in terms of the ability to carry out a conversation in the (target) language» Therefore, if students do not learn how to speak or do not get any opportunity to speak in the language classroom they may soon get de-motivated and lose interest in learn​ing. On the other hand, if the right activities are taught in the right way, speaking in class can he a lot of fun, raising general learner motivation and making the English language classroom a fun and dynamic place to be.

Speaking is fundamental to human communication

Just think of all the different conversations you have in one day and compare that with how much written communication you do in one day. Which do you do more of? In our daily lives most of us speak more than we write, yet many English teachers still spend the majori​ty of class time on reading and writing practice almost ignoring speaking and listening skills. Do you think this is a good balance? If the goal of your language course is truly to enable your students to communicate in English, then speaking skills should be taught and practiced in the language classroom.

Dealing with common arguments against teaching speaking skills in the classroom

Students won't talk or say anything

One way to tackle this problem is to find the root of the problem and start from there. If the problem is cultural, that is in your culture it is unusual for students to talk out loud in class, or if students feel really shy about talking in front of other students then one way to go about breaking this cultural barrier is to create and establish your own classroom culture where speaking out loud in English is the norm. One way to do this is to distinguish your classroom from other classrooms in your school by arranging the classroom desks differently, in groups instead of lines etc. or by decorating the walls in English language and culture posters. From day one teach your students classroom language and keep on teaching it and encourage your students to ask for things and to ask questions in English. Giving positive feedback also helps to encourage and relax shy students to speak more. Another way to get students motivated to speak more is to allocate a percentage of their final grade to speaking skills and let the stu​dents know they are being assessed continually on their speaking practice in class throughout the term. A completely different reason for student silence may simply be that the class ac​tivities are boring or are pitched at the wrong level. Very often our interesting communicative speaking activities are not quite as interesting or as communicative as we think they are and all the students are really required to do is answer «yes» or «no» which they do quickly and then just sit in silence or worse talking noisily in their LI. So maybe you need to take a clos​er look at the type of speaking activities you are using and see if they really capture student interest and create a real need for communication.

Another way to encourage your students to speak in English is simply to speak in English yourself as much as possible in class. If you are shy about speaking in English, how can you expect your students to overcome their fears about speaking English? Don't worry if you are not completely fluent or don't have that elusive perfect native accent, as Swain (1985) wrote «We learn to speak by speaking» and that goes for teachers as well as students. The more you practice the more you will improve your own oral skills as well as help your students improve theirs.

· When students work in pairs or groups they just end up chatting in their own language. Is the activity or task pitched at the right level for the students?
Make sure you give the students all the tools and language they need to be able to com​plete the task. If the language is pitched too high they may revert to their L1, likewise if the task is too easy they may get bored and revert to their L1. Also, be aware of the fact that some students especially beginners, will often use their L1 as an emotional support at first, trans​lating everything word for word to check they have understood the task before attempting to speak. In the of these students simply be patient as most likely once their confidence grows in using English their dependence on using their L1 will begin disappear.
Are all the students actively involved and is the activity interesting?

If students do not have something to say or do, or don't feel the need to speak, you can be sure it won't be long before they are chatting away in their L1. 

Was the timing of the activity good?

The timing of a speaking activity in a class can be crucial sometimes. How many teachers have discovered that their speaking activity ended up as a continuation of the students break time gossip conducted in the L1? After break-time, why not try giving students an activity to calm them down and make them focus before attempting speaking activities that involve groups of pair work. Another way to discourage students speaking in their L1 is to walk around the classroom monitoring their participation and giving support and help to students as they need it. If certain students persist in speaking in the L1 then perhaps you should ask them to stay behind after class and speak to them individually and explain to them the importance of speaking English and ask them why they don't feel comfortable speaking in English in the class. Maybe they just need some extra reassurance or they don't like working with certain students or there is some other problem that you can help them to resolve.

· When all the students speak together it gets too noisy and out of hand and I lose control of the classroom

First of all separate the two points a noisy classroom and an out of control classroom A classroom full of students talking and interacting in English, even if it is noisy is exactly what you want, maybe you just feel like you are losing control because the class is suddenly student centred and not teacher centred. This is an important issue to consider. Learner centred classrooms where learners do the talking in groups and learners have to take responsibility for using communicative resources to complete a task are shown to be more conducive to language learning than teacher centred classes. Nevertheless, many classrooms all over the world continue to be teacher centred, so the question you have to ask yourself is, how learner centred is my classroom?
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Here are some different ways in which to structure talk-based activities. Suggestions are given for free space activity (where movement is not constrained by desks) and for traditional classroom set-ups.

Free-space version

The diagram represents two rings of pupils working on pairs. The outside circle rotates, clockwise by one person to form new pairs.

Tip — Partners can shake hands after rotation to ensure they have changed partners successfully.
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Traditional classroom version 

The diagram represents a class sitting two to a desk. Pupils are instructed to talk to the person sitting:

· next to you

· behind/ in front of you

· diagonally behind/ in front of you

3. Snowballing

Stage one





Stage two

Pupils work in pairs



 Pairs join together to share their conclusions
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or to begin a follow up activity
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4. Rainbowing

Stage one






 Stage two
Pupils work in groups of four. Each group 
Assemble into new «rainbow» groups

is designed a colour or number.


e.g. one pupil from red, one pupil (from green,








one from yellow, one from blue in each group.
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Tip — Pupils can keep their colours (or number) for quick organisation in future activities

Losing control of the classroom, on the other hand, is a different issue. Once again walking around and monitoring the students as they are working in groups can help, as you can
naturally move over to the part of the classroom where the noise is coming from and calm
the rogue students down and focus them back on the task without disrupting the rest of the students who are working well in their groups. If students really get too rowdy then simply
change the pace of the class and type of activity to a more controlled task, for example a focus
on form or writing task where students have to work in silence individually. Once the students have calmed down you can return to the original or another interactive group activity.

These are just some of the problems that teachers with large classes face when teaching
speaking activities in the classroom. These problems are not new nor are the solutions offered
above. Teachers all over the world continue to face the same hurdles, but any teacher who has
overcome these difficulties and now has a large class of energetic students talking and working in English in groups together will tell you it is worth all the trial and error and effort at the outset. 

Make sure you have finished speaking before your audience has finished listening

Dorothy Sarnoff

SPEAKING AS A SKILL

Speaking is a skill on oral communication consisting in sending an oral message (Bygate, M. 1987. Speaking. OUP). Speaking is an integral part of oral conversation. There are certain genres of oral conversation i.e. typical types of oral performances in typical settings with the typical and highly predictable features (genres of oral conversation can be found in R. Carter and M. McCarthy. Exploring Spoken English. CUP. 1997).

	Genre
	Situation

	Description
	telling the details to an active listener

	Narration
	telling the development of events to an active listener

	Reasoning
	telling one's train of thought to an active listener

	Identification
	talking about one's likes and dislikes

	Language-in-action
	people doing things and talking

	Comment
	opinions and angles of view

	Service encounters
	buying and selling of goods and services

	Debate and argument
	seeking a solution and pursuing one's point

	Learning
	use of language in learning

	Decision making
	people working towards decision


The ability to perform these genres is a proof of the skill level. Communicative techniques can be isolated as shown below:

	Communicative techniques

	Non-reality techniques
	Simulation techniques
	Reality techniques

	· Preparation for the language
	· Games

· Information gap 

· Jigsaw

· Information transfer 

· Role-plays

· Discussions

· Projects

· Cues
	· In-class socialization n Out-of-class socialization
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